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Chapter 1
THE PROBLEM
Introduction
Many guidance programs are fighting for survival in the sense
that we now know them.

Budget cuts have forced reassignment of

counselors to classroom teaching.

Some counselors have had their

time divided among neighboring school districts on a part-time basis.
These moves may be expected to result in a loss of counseling effectiveness.
It is unlikely a program can accomplish in half the time, all that it once
accomplished on a full-time basis.

Less time might result in less

productivity, and before long, the necessity of the program could be
questioned because of its apparent lack of production.
Recent crippling school budget cuts have precipitated various types
of town and/or school district meetings in central Iowa schools.

In

light of these circumstances, public relations is an increasingly
important concept to be taken into account by educators.

An integrated

counseling program that is understood by its constituents would be more
likely to be valued and supported during critical time periods.
There are indications that secondary school counselors'
responsibilities and duties are tremendously diversified in the minds
of those people with whom they must work.

Administrators, teachers,

students, board members, and parents seem to have differing views
concerning the counselor's duties.

(Mason et. al. 1975; Dunlop, 1965).

It would seem that if counseling programs are to survive during
these times, the people with whom the counselor works should be aware
of and appreciate the need for the performance of the duties the
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the counselor handles.

Parents are certainly important to the school

and to the school and to the counselor.

A cooperative working

relationship between the counselor and parents would be an asset to
counselors as they attempt to aide students.

Therefore, this

study will center on the expectations of parents.
As counselors seek ways to satisfy parents of the school community,
their search must have direction.

If counselors are to accomplish the

duties expected of them, they must know what the public believes those
duties are before they can be evaluated, assessed, and analyzed.

The

possibility of wide discrepancies between parents' wishes and the
counselor's judgment does exist.

If this is the case, counselors will

have to make decisions they believe are more appropriate for their
programs and their effectiveness.

The discrepancies between parents'

and counselor's views might be those areas the counselor would wish to
concentrate on in attempting to educate the public on counseling
services, duties, and abilities.
Concerning parents, this will lead the counselor to ask, "What
are the expectations that parents have for me -- the counselor?" This
question will logically lead to various more specific questions.
the counselor seen as a disciplinarian?"
charge of scheduling?"

11
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Is

"Should the counselor be in

Is the counselor the testing coordinator?"

"Should the counselor give parents advice on handling their children's
problems?"

Parents' views on these matters and many others should be of

interest to the counselor.
Statement of the Problem
Counselors, as skilled helpers, seek to serve their school community.
Parents of students are a part of that community.

Therefore, the purpose
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of this study is to ascertain the parents• expectations for the
secondary school counselor in order that the school community may
be better served.
To investigate these expectations, a forty-four item survey
instrument will be utilized.

It was developed and used first in a

study by Mason, Arnold, and Hyman (1975).
Importance of the Study
The information gained from this study will be useful primarily
in two ways:

1.) The results will verify the parents• expectations

for the counselor.

Counselors could use these results in setting

priorities for their programs.

2.) If parental expectations vary from

counselors• judgements, the survey will provide a concrete starting
point as counselors seek to educate the parental community about more
productive and appropriate uses of the counselor's abilities.
Concerning the first point, the results of the study should be
valuable to the counselor in establishing or updating the overall
counseling program.

When priorities must be decided upon, an

understanding of parents• views could help the counselor make
decisions that will meet with parental approval.

This could

ultimately result in maintaining or expanding the counseling
program rather than allowing it to become a casualty of budget
problems.
If parental expectations vary from counselors• judgements, the
results of the study could also be used as a departure point for
initiating change in the parental expectations of the counselor, if
the counselor views some conflict between parental wishes and his
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own concept of the role of the counselor.

If the parental community

and the counselor vary widely in their priorities, it will be extremely
difficult for that counselor to receive needed parent support to make
any public school program productive.
Assumptions
The following assumptions apply to this study:
1.

Counseling involves a helping relationship that will foster the

development of the student's academic and human potential.
2.

The survey instrument is valid and does not omit significant

areas in the counseling domain.
3.

Participants will fill out the survey objectively according

to their beliefs.

Previous encounters with counselors and counseling

programs will not bias the answers.
Limitations of the Study
For this study, the following limitations apply:
1.

The pupulation for the survey consists of parents of high

school students (grades 10 and 12) from small, rural Iowa towns and
their surrounding areas.

The towns have little industry, and most

people who stay in the community are those with interest in jobs in
the blue collar domain (e.g. farmer, truck drive, grain elevator
worker).

This could certainly influence results of the survey,

particularly in the values of vocational counseling and post-high
school education advising.
2.

The high school that will be considered has an enrollment

of approximately 90 students in grades 10 and 12.

There is only one

counselor in the school system, and he has been the only counselor in
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the system since the position was established in the middle 60's.

For

many people in the survey, "counseling" is likely to be defined by
this individual's activities and/or interactions with them.
3.

An objective-type questionnaire attempts to categorize and

delineate and may result in improper division of the subject area.
4.

Forced choice items may not allow the respondent to say

exactly what he/she wishes.
Definition of Terms
High school parents.

Parents or guardians of students in grades

10 and 12.
Perception.

The awareness of data through the medium of the senses.

Secondary school.
Role.

Grades 9 - 12.

The position and its functions.

6

Chapter 2
REVIEW OF THE LITERATURE
The school counselor serves many publics which have often
viewed the counselor from varying perspectives.

Parents and their

interactions with their children are significant to the school
counselor.

By examining parental expectations of the school

counselor, counselors will be able to better understand, serve, and
possibly reeducate one part of their diverse public.
In approaching this review of literature, the search for
studies was expected to uncover a wealth of material.

Surprisingly,

while many articles discussed attitudes toward the counselor or the
counselor s role, very few were written from parents• perspectives.
1

An ERIC (Educational Resources Information Center) computer search in
J~ne, 1982, did unearth five articles that were useful for their content
and also for their reference list.
pathways to previous research.)

(The reference lists were used as

Nevertheless, few studies were found

relating parents to the counselor.

In an effort to update the research,

another ERIC computer search was performed in June, 1984. This search
added another study on parents and counselors that had been published
in 1983.

An additional computer search in June, 1984, utilized

Psyc INFO, an on-line version of Psychological Abstracts.

Psyc INFO,

produced by the American Psychological Association, mentioned six
articles.

One of the six was the 1983 article that also appeared on

the ERIC search.

The other five studies listed were doctoral

dissertations that could not be obtained due to time limitations.
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In the literature, the counselor's role has been discussed from
various perspectives for over thirty years.

And yet, many of the

issues raised in the early years still are applicable today.
Different sectors of the counselor's public view the counselor as
a person with diverse responsibilities.

This literature search

will examine some of those viewpoints, with an emphasis on those
of parents from the 1950's to present.
Perceptions Toward Counselors - 1950s
Claude W. Grant (1954a) has been associated with several
studies pertaining to counselor role.

In one such study, Grant

investigated the role of the high school counselor, using as
criteria students perceptions of areas in which they believed the
counselor could be of effective assistance to them.

Grant proposed

that what counselors did depended on what their clientele believed
they could do as much as upon what they were trained to do.

In

conducting the study, Grant surveyed nine schools from widely separated
sections of central New York.

Subjects were asked to choose three

persons in order of preference from whom they would like assistance,
or with whom they would discuss phases of the problem involved in
that particular situation.

The counselor was the students' first

choice for assistance in vocational and educational planning, but nonschool people (e.g. friends, parents, and doctor, in this order) were
preferred by students 75% of the time when their difficulty was
within the personal-emotional area.

Grant concluded that at that time,

the counselor was not thought of as the one to approach with a personal
problem.

Only 4% of the students surveyed stated that they would
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turn to the counselor as a first choice in the area of personalemotional difficulties.
Grant believed that students' perceptions might be a reflection
of a common point of view or attitude about the role of the counselor
held by administrators, teachers, and by counselors themselves.

He

therefore tried (Grant, 1954b) to determine those areas in which the
counselor was perceived by teachers, administrators, and counselors as
being able to provide effective assistance to students.

Eighty-two

counselors, 76 administrators, and 200 teachers returned questionnaires,
and Student data were acquired from Grant's (1954a) previously mentioned
study.
The findings of Grant's study (1954b) on the perceptions of
teachers, counselors, and administrators demonstrated that approximately
70% of the teachers and administrators believed that someone other than
the counselor should work with students in the area of personalemotional difficulties.

Counselors themselves seemed somewhat unsure

as to whether these personal-emotional problems belonged in their realm.
It appearedfromthis study that in the mid-1950's the counselor's
role in secondary schools may have been rather definitely defined
within the educational and vocational areas, while in the personalemotional area, school personnel generally believed the counselor was
not particularly competent to handle the students' problems.

Grant's

(1954b) concluding suggestion from thirty years ago was that "counselors
need to promote their counseling services to school personnel and to
potential clients. 11

(p. 77)
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William E. Truax, Jr., (1956), desiring more adequate information
about the counselor s job requirements, attempted to derive a list of
1

appropriate duties for an effective counselor in a small, public school.
He adapted a Critical Incident Technique and mailed approximately 2,500
letters to a national sampling of teachers, administrators, counselor
trainers, state directors of guidance, guidance supervisors, and
counselors.
From the population surveyed (Truax, 1956), a low return of 305
respondents submitted 1,123 incidents.

The findings showed that most

of the specific acts of counselors could be grouped into seven major
categories.

The categories were:

as Individuals; 2.)

1.)

Providing Services to Students

Providing Services to Students in Groups; 3.)

Providing Services and Maintaining Relationships with the School Staff;
4.) Maintaining Relationships between the School and the Community;
5.)

Contributing to the General School Program; 6.)

Responsibility; 7.)

Accepting Personal

Accepting Professional Responsibility.

From five

to fifteen more specific items were delineated in each of seven
categories to help counselors identify these critical areas.

Truax

cone l uded that, 11 These categories or areas of capability point to the
skills and understandings needed for successful performance as a small
school counselor. 11 (p. 104)
C. Gilbert Wrenn (1957) attempted to highlight significant trends
from the literature on the status and role of the school counselor.
Wrenn discussed various aspects of counseling and the findings of
prominent researchers in the different areas of the counseling domain.
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"The wisdom writers (no disrespect is intended apparently do not
agree too well on the role of the counselor in a school, although one
may detect significant common elements, "stated Wrenn. (p. 178)
Wrenn (1957) found that some researchers believed that high
school counselors had several advantages not enjoyed by the average
college counselor.

High school counselors had direct contact with

the student's community - his parents, his teachers, and his peers.
Therefore, the school counselor could be truly environment-oriented.
Wrenn viewed the status of counseling as secure.

Counseling was

riding the crest of a wave and people from all sorts of occupations
were taking the label of counselor (e.g. financial counselor).

Wrenn

cautioned that as people "jumped on the bandwagon" (p. 177), the course
of counce ling might be slowed or misdirected.

Wrenn cone l uded,

"Counseling is lusty - and vulnerable." (p. 177)
Studies such as the preceding ones from the early years of school
counseling reflected the necessity for counselors to delineate their
duties so that they could focus on areas of their expertise.

During

the 1950 s, it appears that some of the counselor's publics were unsure
1

of areas in which the counselor could be of assistance.
Perceptions Toward Councelors - 1960s
The school counselor and his/her role was the subject of a great
amount of examination during the 1960 s.
1

Harry B. Bergstein and

Claude W. Grant (1961) considered parents' views of the school
counselor.

Grant, who had researched counselor role in the 1950 s, now

turned his attention to parents and their relationship with the
counselor.

1
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Approximately 200 pairs of parents from Huntington, New York, were
interviewed.

The parents were matched on their children's general

school performance, intelligence quotients, and socio-economic
standing.

Interviews were built around an adaptation of the Gardner

and Thompson Social Relations Scale (Gardner and Thompson, 1956) so
parents were able to give free responses during part of the interview.
Following the free responses, parents rated in person-to-person
comparisons the person they believed would be most helpful:

A best

family friend, the child's school principal, and the child's school
counselor.
Together Bergstein and Grant (1961) found that parents of
children in higher grades thought of the counselor as more helpful
than did parents who had children in lower grades.

Parents believed

that a school counselor was more helpful than an average person and also
more helpful than the school principal and the best family friend.
There was no distinquishable pattern in responses between the parents
from the four different grade levels (6, 8, 10, 12) in their various
ratings.

Parents, like other groups before, judged counselors to be

more helpful with educational and vocational problems than with personalemotional-social difficulties.
Lyle D. Schmidt (1962) also investigated counselor role.

After

developing a survey instrument, Schmidt questioned counselors along
with their principals, from 48 Missouri schools.

Twenty-four of the

pairs were from urban schools, and the other twenty-four pairs were
from rural school settings.

Findings showed that both the secondary

school counselors and their principals tended on the average to perceive
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a significant and substantial positive relationship between what the
counselor was soing and what they felt he/she ideally should do.
The ideal function of secondary school counselors was perceived by
counselors especially to include counseling of students with personal
or social problems, vocational and educational counseling, making
test interpretations to individual students, identifying exceptional
students, and interviewing teacher-referred students.

They believed

counselors should be least occupied with keeping attendance,
supervising audio-visual programs, substituting for the principal,
and preparing transcripts for colleges.
The ideal role for counselors was perceived by principals in
the Schmidt (1962) study to mainly include personal or social
counseling, vocational and educational counseling, interpreting test
results to students, maintaining occupational and educational
information, and identifying exceptional students.

Responsibilities

viewed as least like the ideal role included attendance keeping, audiovisual supervision, substituting for the principal, performing welfare
services, and police liaison work.
In another study from the 1960 s, Shertzer and Stone (1962)
1

stated that "much of the current difficulty and confusion surrounding
the school counselor's role stemmed from the contradictory and
conflicting expectancies of his various publics."

{p. 687)

Shertzer

and Stone found that students used counselors as a prime source for
educational and vocational planning, but that they did not use the
counselor for personal-emotional problems.
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Shertzer and Stone (1962) also commented on teacher and
administrator views of the counselor's position.

Counselors were

often seen by teachers as pseudo-administrators who provided extra
and therefore expendable services.

Counseling did no look "efficient"

to administrators, and they often believed it was not worthwhile.
Concerning parents' views, Shertzer and Stone (1962) stated
that a general opinion of professional workers was that parents often
wanted the counselor to serve a persuasive function in the areas of
educational or occupational choice.

Another desire of parents was

that the counselor should correct child-rearing problems that had
accumulated over ye~rs.

Counselors, in the general public's view,

were often seen as a coercive force.

The general public believed that

the counselor should see to it that good students enrolled in advanced
math and sciences and foreign languages and that students with exceptional
talent should be channeled into critically-needed professions, with
less regard to the individual's health and well-being.
Shertzer and Stone (1962) suggested two necessary steps if counselors
were to eliminate misconceptions similar to those mentioned in the
previous paragraph.

The first step was for counselors themselves to

come to grips with what their position entailed.

With this in mind,

public understanding and support could be cultivated.

The second step

was that counselors must communicate their role to their publics.
Each counselor "must seek his own unique identity within the cultural
context of his professional setting."

{p. 692)

"Occupational

identity is the responsibility of each counselor." (p. 692)
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An examination of teachers' opinions of high school guidance programs
was conducted by Robert L. Gibson (1965).

A 40-item questionnaire

was administered to 208 secondary school teachers from eighteen
different schools in a four-state area.

Secondary school teachers were

over-whelmingly of the opinion that school guidance programs made a
positive contribution to the instructional program of the school.
In contrast, 21% of the teachers surveyed said that "their school's
program had never been described, explained, or outlined to them."
(p. 147)

Communication of appropriate role again appeared to be an

important step toward this goal.

Gibson closed his study by stating

four implications, two of which apply to the present study.

Gibson's

applicable implications were that many teachers did not understand the
conseling program and that counselors were not communicating well
concerning the role and function of the school counselor and the
guidance program.
Philip A. Perrone, Mary L. Weiking, and Elwyn H. Nagel (1965)
researched the views of students, parents, and teachers in their
study.

Prior to initiating a counseling program, 371 junior high

school students (grades 7 and 8), 250 pairs of their parents, and 9
classroom teachers were administered a Counseling Need instrument.
The Counseling Need instrument consisted of 14 student descriptions.
Participants in the survey were asked to rate the student types from 1
(least amount of counseling needed) to 4 (greatest amount of counseling
needed).
The findings of the research were to be used in planning
instructional programs for students and parents and in conducting
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inservice meetings for teachers in communicating the counselor's role.
Perrone (et. al.) concluded that parents and students were in close
agreement concerning the degree of counseling required by any one
student type.

Where differences existed, parents indicated a need for

more counseling than did students.

Parents were also seen as more in

favor of intensive counseling by either school counselors or outside
experts, than teachers or students.
Richard S. Dunlop (1965) agreed with the idea that the counselor's
role is a function of the various school community expectations.
Included in his survey were over 200 counselor educators, high school
administrators, high school teachers, high school counselors, mothers
of senior students, and seniors.

His research noted differences in the

expectations of parents for the counselor, depending on whether their
child was college or job-bound.

Lay groups tended to think of the

counselor more as an administrator than did professional educators~
Counselors themselves varied on matters such as accepting scheduling
responsibilities, "pushing" students to work, and giving advice.
Dunlop concluded with the following summarizing paragraph:
It would appear that there is no universally acceptable role
definition for the high school counselor.

However, if

counselors are to do the work for which they are presumably
best trained, i.e. counseling as opposed to clerking,
administering, or teaching, and if in their work they are
to meet with acceptance from their peers in education, from
students, and from patrons of the school in the community,
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efforts must be made to promote the counselor's image along
lines viewed as begin appropriate by the counseling
profession. (p. 1028)
The school counselor and his/her role received more
attention in the 1960 s than at any other time.
1

The studies and

interest shown suggest that the role of the school counselor
appeared uncertain of its direction.

Increasing attention also

indicates that people associated with the counseling profession
were taking steps to delineate and strengthen the counselor's
position.
Perceptions Toward Counselor - 1970s
The concern of the 1960 1 s continued into the 1970 1 s.

Most

parents surveyed regarding their perception of the role of the
counselor agreed with what the counselors themselves thought they
should be doing, according to a study conducted by Jacobs et. al.
(1971).

A questionnaire was sent to the homes of 160 students from

a junior high with 1,050 students.

Parents were selected on the

basis of the level of achievement of their children.

Ten boys and ten

girls were selected for each quartile of both grades (7 and 8).

Some

suggestions from the study encouraged counselors to help parents of
low achievers to better understand how the counselor could help
and, in general, encouraged more parent contact with the counselors.
Jacobs suggested a local study so that the counselor could learn what
parents in his/her tmmediate community perceived the counselor's work
to be.
Parental apathy towards counseling programs as they related to
the elementary level was discussed by Norton (1971).

Norton said
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that fear of the unknown is often the reason for noninvolvement.
He believed parents must be involved and that they should be
approached and worked with on the basis of their needs and concerns,
rather than on those of the school or the counselor.
The New York State Personnel and Guidance Association (NYSPGA,
1975) made several suggestions for counselors in response to an earlier
report by the New York State Office of Education Performance Review
(1974) entitled 11 An Evaluation of the Role and Functions of the
Guidance Counselor. 11 One of the three main thrusts of the paper was to
assist counselors to communicate more adequately to their publics.
Responsiveness to local needs and involvement of parents in an annual
review of the guidance program were two prominent aspects of the five
recommendations by the organization.

The overall goal of the five

recommendations was to bring about constructive change and improved
communication.
The parent study for the present research was done by Emanuel J.
Mason, Daniel S. Arnold, and Irwin A. Hyman (1975).

They considered

the expectations and perceptions of both students and parents in their
research study.

A random sample of half the students, with their parents

and teachers, from the junior and senior high schools of a small to
moderate-sized suburban school district served as subjects.

The

population of this central New Jersey district was predominantly
middle-class white and contained representatives of several ethnic and
minority groups.

One hundred fifty-three parents responded to the survey.

The 44-item counselor survey they developed was the one used in the
present research.

The findings of the original study presented some
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contradictions.

Items concerning discipline, attendance, and program

scheduling received high ratings, as did items dealing with personal
and academic counseling.

Students and parents appeared to perceive of

the counselor as "an administrator who also does counseling. 11 (p. 197)
Mason (1975) believed it unlikely that students would want to discuss
problems with the person responsible for enforcing rules and deciding
on appropriate punishment.

The two roles were in conflict, in his view.

The ratings of parents and students showed significant differences, and
Mason suggested that because of such diversity, letting the community
decide on the counselor's function was futile.

The study also noted

that respondents rated the item that indicated counselors should also
be parents themselves as a high priority.

A closing comment stated

that "counselors must educate the school community about appropriate
roles for them to perform. 11

(

p. 198)

Findings from 1970 1 s indicate that the problems of the 1960 1 s
continued into the next decade.

The suggestions from the 1970 s are
1

that public relations to the school counselor's various communities is
an aspect of the counselor's duties that he/she cannot affort to overlook.
Perceptions Toward Counselors - 1980s
Problems of defining the counselor's role and appropriate public
relations still appeared in the period 1950 - 1980.

Indeed, attempts

at defining counselor role and enlightening the public have been and
are ongoing.

Few studies from the 1980 s have been published to
1

this date, but Hauck et. al. (1980), in developing a manual for
school counselors, stated:

11

one challenge for the counseling

profession is that many of those inside and outside the educational
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system continue to have a fuzzy understanding of the purposes,
operations, and unique characteristics of guidance and counseling. 11
( p. 1)

Hauck (1980) suggested several steps in a step-by-step process
for developing a public relations program.

His steps were:

1.)

Determine public opinion; 2.) Identify your problem areas; 3.)
Identify your publics; 4.) Establish public relations goals; 5.)
Prepare a written public relations program; 6.) Implement your
program; 7.) Evaluate your program; 8.) Change your public relations
program, 9.) Keep your program continually in operation.

(p. 4-5)

"Parental involvement is necessary for a truly effective program. 11
(p. 11)

Parents were considered to be an important channel to

both the students and the community.
Ibrahim, Helms and Thompson (1983) believe that the role and
function of the counselor is still a timely topic in the 1980 s.
1

11

The fiscal austerity of the late 1970 1 s and early 1980 1 s and the

attendant demands for accountability have highlighted the need for
a clarification of the counselor's role. 11 (p. 597)
Ibrahim, Helm~ and Thompson (1983) conducted their study to
assess the role and function of the secondary school counselor and to
seek recommendations for counselor education in the State of
Connecticut as perceived by parents of secondary school students,
administrators, counselors, and members of the business community.
The Ibrahim survey instrument consisted of ten major counselor
roles/functions and sub-roles/functions as outlined by the American
School Counselors Association.

A modified, shorter form, which
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eliminated school specific items, was used for parents.

Respondents

to the survey included 19 administrators, 133 counselors, and 821
parents.
Parents in the Ibrahim (1983) study reiterated that counselors
during their educational preparation period, should be exposed to
college and university entrance requirements and should have a working
knowledge of how to apply for scholarships and financial aid.

Parents

also perceived the counselor function to include assisting students in
appropriate course selections, helping to improve student-teacher
interaction and relationships, and informing parents of their children s
1

school problems.
Ibrahim's (1983) closing comment was:
The most significant finding of this study is that the role
and function of the counselor as enunciated by counselors
and their professional associations has finally been accepted
by the administrators, school systems, parents, and the
business community.

As the counselor role and function

become clearer - freed of identity issues - the profession
will be able to respond to the needs of the society. (p. 601).
Much has been written on the role of the school counselor
since 1950, but most of these studies have looked at counselors from
the viewpoints of teachers, students, administrators, counselor
educators, and counselors themselves.
on the concerns of parents.
in the 1980's.

Less has been published on

It appears that this trend is continuing

Understanding parents and communicating with them has
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been suggested as a key to a successful counseling program throughout
this period covered in this review.

It has been stated consistently

that counselors who understand and maintain open communication lines
with parents certainly promote their programs.
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Chapter 3
DESIGN FOR TAE STUDY
This study will attempt to enlighten school counselors
regarding parents• expectations of counselors.

This chapter will

describe the instrument used for this study, the sample, data
collection, and how the data will be reported.
The Sample
In order to determine parental expectations of secondary school
counselors, an objective type questionnaire (Appendix A) was mailed
in August, 1982, to all parents or guardians whose sophomore and senior
children attended a rural, central Iowa high school.

The school

community under investigation is primarily white, middle-class with
very few minority groups.

This school was chosen because its

characteristics appear to be representative of those found in small,
rural secondary schools in the state.
Eighty-nine parents or guardians were included in the survey.
Each household was mailed a questionnaire with a descriptive cover
letter and a stamped, return envelope.

Parents or guardians of

sophomore students were chosen because it was believed that parents
or guardians of students who had been in the high school would have
had an opportunity to encounter the counselor for at least one school
year.

Parents or guardians of senior students were chosen because

it was believed that they would have had a chance to experience the
full spectrum of the counselor's assistance, including post-high
school planning.
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Description of the Instrument
The parent study,

11

Expectations and Perceptions of the Role of

the Guidance Counselor as Described by Students and Parents,
conducted by E. Mason, D. Arnold, and I. Hyman (1975).
they developed contained forty-four items.

11

was

The instrument

The items were selected

from a list of nearly seventy functions compiled as a result of a
literature review and meeting with a New Jersey school district's
psychologists and counselors.

A sample of twelve guidance and fifteen

school psychology graduate students from a private university then
rated the items according to their value in assessing role function.
The original study contained two identical forms of the survey -- one
asking for the parents' expectations of ideal performance, and the
other recording parental perceptions of the counselor's functioning.
The present study chose to deal only with parents' expectations.

A

sample of the survey can be found in Appendix A.
The forty-four items of the Mason instrument were divided into
eight subdivisions.

The eight subdivisions are:

1.) Counseling -

14 items; 2.) College advising - 7 items; 3.) Vocational advising 4 items; 4.) Programming - 5 items; 5.) Testing - 5 items; 6.) Teaching 2 items; 7.) Dicipline and attendance - 6 items; 8.) Parent - 1 item.
Ratings were obtained by utilizing a Likert scale with items marked
from

11

no importance 11 (1) to 11 extreme importance 11 (5).

Correspondence

with Dr. Mason indicated that the survey instrument had not been used
again to his knowledge.
Data Collection
A cover letter {Appendix B) explaining the nature of the study,
availability of findings, and confidentiality of participants' responses
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accompanied the questionnaire.

The letter asked for return of the survey

approximately two weeks later.

Also included in each letter was a

stamped, self-addressed return envelope.

A follow-up letter (Appendix C)

was mailed approximately three weeks later to parents who did not reply
to the initial contact.

Their cooperation was requested, and the letter

included another questionnaire and return envelope.
(78.7%) were returned.

Seventy questionnaires

One instrument was partially completed and one

other was voided because of improper completion.

Sixty-nine usable

returns constituted a 77.5% return rate.
Analysis of the Data
The data were tabulated, and means were reported for each of the
forty-four items.

Means were also tabulated for the eight divisions

of the questionnaire.

Data analyses will be reported in Chapter 4.
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Chapter 4
ANALYSIS OF THE DATA
Results of the Research
Working with parents is an important factor for school counselors,
and an accurate understanding of parents' expectations can be helpful
to them as they serve the school community.

This chapter will analyze

data from a survey of parents whose children attended a small, rural
Iowa school.
The survey instrument was first used by Mason, Arnold, and
Hyman (1975).

The instrument contained forty-four items that were

divided into eight sections.

The eight sections (also called counselor

functions) were Counseling, College Advising, Vocational Advising,
Programming, Testing, Discipline and Attendance, and Parent.

The

instrument utilized a Likert scale that allowed parents to rate the
items from (1)

11

No importance" to (5) "Extreme importance." Means

were tabulated for individual items and are reported in Table 1.
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Table 1
Item Means For Parents• Expectations

Mean in
Harthoorn Study

Item

Counseling
Helps students to understand
why they do the things they do

4.01

Listens to problems students
have with teachers.

4.55

3.

Helps students who have been
suspended.

4.01

4.

Listens to problems students
have with their classmates.

3.97

5.

Is adult who wants to know
how a student really feels
about school.

4.01

6.

Tries to keep students from
getting suspended.

3.81

7.

Counsels students in groups.

2.82

8.

Helps children with their
problems.

4.30

9.

Talks to parents who have
problem children.

4.31

10.

Advises parents about how
to help their children.

3.85

11.

Helps students with their
problems by talking to them.

4.42

12.

Discusses students with the
speech therapist.

2.71

13.

Asks students questions about
themselves.

3.42

14.

Te 11 s teachers how to help their
pupils.

3.87

1.
2.
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Table 1 (cont.)
Item Means For Parents' Expectations

Mean In
Harthoorn Study

Item

College Advising
15.
16.
17.
18.
19.
20.
21.

Directs students to colleges
to which they should apply.

3.91

Suggests colleges to which a
student might apply.

4.30

Sends information about his
school to different colleges.

3.38

Sends school records to
different colleges.

3.68

Knows about programs offered
at various colleges.

4.60

Knows about admissions requirements at various colleges.

4.58

Provides letters of recommendation for college admission.

4.32

Vocational Advising
22.

Helps students find part-time work
while they are still in school.

3.33

23.

Helps students get working papers.

3.36

24.

Helps noncollege bound students
to find jobs.

3.55

25.

Introduces students to possible
employers.

3.60

Programming
26.

Places students in another class.

3.54
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Table 1 (cont.)
Item Means for Parents' Expectations

Item

27.

Mean In
Harthoorn Study
Arranges student's class
schedule.

3.88

Decides whether a student can
take a special class or project.

3.11

Controls a change in class
schedule.

3.25

Puts students in easier classes
if they are having trouble
keeping up with their work

3.44

Administers college board
exams.

3.34

32.

Gives

2.81

33.

Gives math tests.

2.40

34.

Gives group achievement tests.

2.63

35.

Gives tests.

2.55

28.
29.
30.

Testing
31.

11

!.Q. 11 tests to groups.

Teaching
36.

Teaches groups of students.

2.98

37.

Helps plan classroom activities.

2.76

Discipline and Attendance
38.

Patrols the lunchroom.

2.83

39.

Recommends the suspension of
students.

3.18

Checks on students who miss class

3.65

40.
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Table 1 (cont.)
Item Means for Parents' Expectations

Item

Mean In
Harthoon Study

41.

Is responsible for attendance.

2.73

42.

Punishes students in school.

2.49

43.

Patrols the halls of the school.

3.10

Has children of his own.

3.54

Parent
44.

n = 69

Means were also developed for each of the eight counselor
functions included in the instrument.

These means are recorded

and ranked in order of importance to parents in Table 2.
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Table 2
Mean Ratings and Rank of Counselor Function

Function

Number
Of Items

Mean In
Harthoorn Study

Rank In
Harthoon Study

Counseling

14

3.86

2

College Advising

7

4.11

1

Vocational Advising

4

3.46

4

Programming

5

3.44

5

Testing

5

2.75

8

Teaching

2

2.87

7

Discipline and
Attendance

6

3.00

6

Parent

1

3.54

3

n =

69

Of the eight counselor functions, the greatest number of items
(14) was devoted to the section entitled 11 Counseling. 11 This section
of the survey contained items whose means ranged from 2.71 to 4.55.
Seven of the fourteen items in this section were found to have means
of more than 4.0.

(See Table 1.)

Six of these items concerned

helping students understand themselves (item 11 listening to student
problems (items 2,8), talking with students (items 5, 11), and
assisting students in their school lives (item 3).
The seventh item in the 11 Counseling 11 section with a mean over
4.0 (item 9) dealt with communication between the counselor and
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parents of children who have problems.

The mean for item 9 was 4.31,

a score indicating importance to parents.

Also related to this item

is the 3.85 rating for item 19, which deals with a counselor advising
parents about how to help their children.
The item related to group counseling (item 7) received one of the
lowest ratings in the Counseling section.
11

The mean score for item 7

11

was 2.82.
The second section of the instrument,
seven items.

11

College Advising," contained

This section of the survey was found to have an overall

mean rating of 4.11 (See Table 2), the highest mean for any of the
eight sections.

Items dealing with the counselor's knowledge of colleges

(items 16, 19, 20, 21) - their various programs and admission requirements received some of the highest ratings in the survey.
about programs offered at various colleges,

11

Item 19,

Knows

received the highest

rating of any item on the survey with a mean of 4.60.
about admissions requirements at various colleges,
rating on the survey with a score of 4.58.

11

11

Item 20,

11

Knows

had the second highest

Items 16 and 21, two more

items dealing with college admission and application had scores almost
as high, 4.3.
"Vocational Advising" ranked fourth of the eight counselor functions
with a mean of 3.46 (See Table 2).

Even though "Vocational Advising"

was not rated as highly as College Advising," the four items in this
11

section did not receive very consistent ratings from parents.

Items

24 and 25, dealing with assisting students in search of jobs, each
had almost identical scores of 3.6 (See Table 1).
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The "Programming" section had five items and dealt mainly with
helping individual students to make decisions that would benefit
their educational careers.

The "Programming" section did not include

questions about counselors being involved with master schedule
responsibilities.

Even though this section ranked fifth in terms of

perceived importance among the eight sections, its mean was only
0.1 lower than the counselor function which placed third.

(See Table 2)

The "Testing" section containing five items, was rated as having
the lowest priority among the eight counselor functions.
overall mean of 2.75.

It had an

The item concerning the administration of

college board exams was the only one in the section to acheive a mean
score greater than 3.0.

The four remaining items (items 32-35)

considered I.Q., math, and achievement tests.

The range for these four

items was 2.40 - 2.81.
The "Teaching" section of the instrument consisted of only two
statements.

Item 36 was "Teaches groups of students," and its mean

score was 2.98.

Item 37 related to helping to plan classroom activities.

The mean for item 37 was 2.76.

Thus, the "Teaching" function ranked

seventh.
The "Discipline and Attendance" section, containing six items,
had an overall mean of 3.00 and it ranked sixth.
relatively large variation in the scores.
from 2.49 to 3.65.

There was a

The range of scores went

The item with the high score of 3.65 was item 40,

"Checks on students who miss class."

Even though this was the

highest ranking item in the section, item 41 "Is responsible for
attendance," did not receive a corresponding score.
item 41 was 2.73.

The mean for

The lowest score in the "Discipline and Attendance"
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section went to item 42,
2.49.

11

Punishes students in school. 11

Its score was

Other supervisory details such as noon duty and hall monitoring

were not evaluated by parents as extremely important for the counselor.
Item 38,
11

11

Patrols the lunchroom, 11 had a mean of 2.83 and item 43,

Patrols the halls of the school, 11 rated a 3.10.
The last section of the survey,

11

Parent, 11 had just one item, but

it was evaluated as a significant function by parents.
11

Item 44 was

Has children of his own. 11 The mean for item 44 was 3.54, and ranked

third of the eight counselor functions.
Since this study is so closely related to that of Mason, Arnold,
and Human (1975), it seems natural to compare the means established in
both studies.

Table 3 includes the information of Table 1 (Harthoorn

study), and adds the findings of the Mason study so that means of the
two studies can easily be compared.

34

Table 3
Item Means for Parents' Expectations from the Harthoorn and
Mason Studies

Item

Mean In
Harthoorn Study

Mean In
Mason Study

Counseling
Helps students to understand
why they do the things they
do.

4.01

1.84

Listens to problems students
have with teachers.

4.55

1.43

Helps students who have been
suspended

4.01

3.33

Listens to problems students
have with their classmates.

3.97

3.83

Is an adult who wants to
know how a student really
feels about school.

4.01

3.29

Tries to keep students
from getting suspended.

3.81

4.26

7.

Counsels students in groups.

2.82

3.76

8.

Helps children with their
problems.

4.30

3.16

9.

Talks to parents who have
problem children.

4.31

3.73

10.

Advises parents about how
to help their children.

3.85

3.78

Helps students with their
problems by talking to them.

4.42

3.59

12.

Discusses student with
the speech therapist.

2. 71

4.38

13.

Asks students questions
about themselves

3.42

3.89

1.

2.
3.
4.
5.

6.

11.
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Table 3 (cont.)
Item Means for Parents• Expectations from the Harthoorn and
Mason Studies

Item

14.

Mean In
Harthoorn Study
Tells teachers how to
help their pupils.

Mean In
Mason Study

3.87

2.46

Directs students to
Colleges to which they
should apply.

3.91

4.39

Suggests colleges to
which a student might
apply.

4.30

3.64

Sends information about
his school to different
colleges.

3.38

2.81

Sends school records to
different colleges

3.68

2.60

Knows about programs offered
at various colleges

4.60

4.19

Knows about admissions
requirements at various
colleges.

4.58

1.59

Provides letters of
recommendation for college
admission.

4.32

3.39

Helps students find parttime work while they are
still in school.

3.33

3.05

Helps students get working
papers.

3.36

1.83

Co 11 ege Advising
15.

16.

17.

18.

19.
20.

21.

Vocational Advising
22.

23.
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Table 3 (cont.)
Item Means for Parents• Expectations from the Harthoorn and
Mason Studies

Mean In
Harthoorn Study

Item

24.
25.

Mean In
Mason Study

Helps noncollege bound students
find jobs.

3.55

3.96

Introduces students to
possible employers.

3.60

3.98

Programming
26.

Places students in another
class.

3.54

4.22

27.

Arranges student s class
schedule.

3.88

1.98

28.

Decides whether a student
can take a special class
or project.

3.11

4.22

29.

Controls a change in
class schedule.

3.25

4.11

30.

Puts students in easier
classes if they are having
trouble keeping up with
their work.

3.44

4.33

31.

Administers college board
exams.

3.34

2.68

32.

Gives

2.81

2.36

33.

Gives math tests.

2.40

2.01

34.

Gives group achievement
tests.

2.63

3.22

Gives tests.

2.55

3.67

1

Testing

35.

11

I.Q. 11 tests to groups
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Table 3 (cont.)
Item Means for Parents• Expectations from the Harthoorn and
Mason Studies

Item

Mean In
Harthoon Study

Mean In
Mason Study

36.

Teaches groups of students.

2.98

1.71

37.

Helps plan classroom
activities.

2.76

3.44

Discipline and Attendance
38.

Patrols the lunchroom.

2.83

4.32

39.

Recommends the suspension
of students.

3 .18

3.91

Checks on students who
miss class.

3.65

1.47

41.

Is responsible for attendance.

2.73

4.51

42.

Punishes students in school.

2.49

4.27

43.

Patrols the halls of the
school.

3 .10

3.52

Has children of his own.

3.54

3.40

40.

Parent
44.

n = 69 in Harthoorn Study
n - 153 in Mason Study
Comparisons between the ratings of the eight counselor functions
for the two studies are also interesting to consider.

In Table 4, the

the findings of the Harthoorn study (the information from Table 2) is
placed beside the means and rankings of the Mason study.
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Table 4
Mean Ratings and Rank of Counselor Function for the Harthoorn and
Mason Studies

Function

Counseling

Number
Of
Items

Mean In
Rank In
Harthoorn Harthoorn
Study
Study

Mean In
Mason
Study

Rank In
Mason
Study

14

3.86

2

3.33

4

College Advising

7

4.11

1

3.23

5

Vocational
Advising

4

3.46

4

3.20

6

Programming

5

3.44

5

3.77

1

Testing

5

2.75

8

2.78

7

Teaching

5

2.87

7

2.57

8

Discipline and
Attendance

6

3.00

6

3.67

2

Parent

1

3.54

3

3.40

3

n
n

=
=

69 in Harthoorn
153 in Mason Study
Similarities and variations in items and counselor functions will

be covered in the 11 Discussion 11 section of this chapter.
Discussion
The means of individual items and the ratings of the eight counselor
functions raise several significant points for the counselor.

These

points and comparisons between the present study and the Mason study
will be covered in the following discussion.
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The 11 Counseling 11 section of the present survey ranked second
(mean of 3.86) of the eight counselor functions.
1, 2, 3, 5, 8, 9, 11) had means over 4.0.

Seven items (items

All but one (item 9) of these

seven items related to a counselor s attempts to communicate and aid
1

students as the students try to understand themselves or to work through
Item 9,

various problems.
had a mean of 4.31.

11

Talks to parents who have problem children, 11

This score indicates that parents believe that a

counselor can be of assistance to parents whose children are experiencing
difficulties.

Item 10, 11 Advises parents about how to help their children, 11

earned a score of 3.85.

Perhaps this lower score is a function of the

negative connotations often associated with 11 advising, 11 rather than a
rejection of the counselor s assistance.
1

The 11 Counseling 11 section was ranked much higher in this research than
in the parent study.

(See Table 4)

3.33, and the rank was fourth.

The mean in the parent study was

In the present research, the mean score

was 3.86, and the function ranked second.

This second position appears

to be a more appropriate assessment of the significance of counseling
according to professional counselors than does the fourth place ranking
of 11 Counseling 11 in the Mason Study.
The function found in the first position in the Harthoorn study,
11

College Advising, 11 (See Table 2) was somewhat unexpected in light of

the rural, agricultural base of the community surveyed.

The high item

scores in this section (See Tablet) indicate that parents expect the
counselor to know the various college programs and requirements.
the Mason study,

11

College Advising 11 ranked fifth.

a significant difference between the studies.

In

Certainly, this is
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11

Vocational Advising 11 received similar ratings in both studies.

In the Harthoorn study, the mean was 3.46, which ranked fourth among
the eight counselor functions.

In the Mason study, the mean was 3.20,

and the rank was sixth.
Another one of the functions showing a marked difference between
the Harthoorn and Mason studies was
11

11

Programming. 11

In the Mason study,

Programming 11 ranked as the most important function, while in the

Harthoorn study, it ranked fifth with a mean of 3.44.

Mason (1975)

believed that the high ratings assigned to items concerning discipline,
attendance, and program scheduling suggested that the counselor was
perceived as

11

an administrator who also does counseling. 11 (p. 197)

This comment suggests that Mason would find the results of the present
research to be more suitable to his concept of the counselor's role.
The 11 Testing 11 and 11 Teaching 11 functions exchanged the seventh and
eighth positions on the two studies.
was eighth in the Harthoorn study.

11

Teaching 11 was seventh and 11 Testing 11

Parents in both studies did not

evaluate either of these functions as significant for the counselor.
11

Discipline and Attendance 11 was a function that varied greatly

between the two studies.

In the Mason study, this function ranked

second with a mean of 3.67.

In the present study,

Attendance 11 placed sixth with a mean of 3.00.

Discipline and

Several of the individual

items demonstrate the corresponding difference.
11

11

(See Table 3)

Item 38,

Patrols the lunchroom," scored a 4.32 in the Mason study, while it

only reached 2.83 in the Harthoorn study.

Item 40, "Checks on students

who miss class," showed a drastic variation.

Item 40 rated a 1.47 in

the Mason study and a 3.65 in the Harthoorn study.

The score in the

41
Harthoorn study indicates that the student who is missing school often
might need the counselor's attention, with the hope that whatever
symptom is causing the poor attendance might be eliminated.

Item 41,

"Is responsible for attendance," also displayed a wide variation.

In

the Mason study, item 41 was the highest scoring individual item with
a mean of 4.51.
a lower 2.73.

In the Harthoorn study, the mean from item 41 was
The scores from the Harthoorn study on items 40 and 41

indicate that parents believed that even though the counselor should
check on absenteeism, he should not be responsible for the clerical
part of attendance duties.

"Punishes students in school," item 42,

also demonstrated a marked difference having a 4.27 in the Mason study
and 2.49 in the Harthoorn study.

Parents in the Harthoorn study do

not see the counselor as a disciplinarian.
The third place standing of the

11

Parent 11 section (item 44) on both

studies indicate that parents believe it is important for counselors to
have children of their own.

Mason (1975) stated, "This may suggest a

criterion for selection of students in counselor training programs which
is not often considered.

11
(

p. 197)

The study indicates that progress is being made in communicating
the role of the school counselor, as the role is perceived by professional
counselors.

As parents and counselors can agree on significant issues,

benefits can be expected for the individual counselor in terms of
enhancement of his/her as a skilled professional.
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Chapter 5
Summary, Conclusions, and Recommendations
The purpose of the study was to examine parents' expectations
of the secondary school counselor.

This chapter will briefly

summarize the study, present conclusions, and suggest recommendations.
Summary
This research study surveyed parents of high school students
from a rural, Iowa school regarding parents' expectations for the
counselor.

Eighty-nine households were mailed survey instruments.

Seventy instruments were returned, constituting a 78.7% return rate.
The survey contained forty-four items which parents were asked
to rate using a Likert scale of (1) "No Importance" to (5) "Extreme
Importance."

Means were tabulated for individual items, as well as

for eight divisions of the survey instrument.
The present study was a partial reconstruction of an earlier
study done by Emanuel L. Mason, Daniel S. Arnold, and Irwin A. Hyman
(1975).

Their study was entitled "Expectations and Perceptions of

the Role of the Guidance Counselor as Described by Students and
Parents."
Coming to grips with their own comfortable, fitting role and
communicating this appropriate role to the public are two consistent
themes throughout the literature of school counseling.

If school

counselors have made progress in role definition since the 1950 s,
1

and if they are to continue to progress in the future, attention must
be given to these two factors.
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The present research and the parent study varied significantly.
Comparisons of the eight counselor functions and their ranks (Table 4)
dramatize this point.

The findings of this research, particularly

the higher ranking of the 11 Counseling 11 function and the lower ranking
of 11 Discipline and attendance, 11 would be evaluated as closer to role
appropriate by professional counselors.
Conclusions
Based on the results of this study and findings in the literature,
the following conclusions can be made:
1.

The counselor's publics are often unsure of what the counselor's

primary items of attention should be.
2.

Effective counselors need to be able to define their positions,

and they must communicate this to their publics.
3.

A survey such as the one utilized in this study can aid the

counselor in understanding one of the segments of his population.
4.

A 78% return rate of the survey instrument indicates that

parents are concerned about their children's education and the assistance
the counselor can offer.
5.

Results of the study emphasize specialized skills of the

counselor (e.g. College Advising and Counseling) as priorities rather
than functions requiring less expertise (i.e. Discipline and Attendance).
Recommendations
Based on the findings of the present study and on the literature,
the following recommendations are made.
1.

Counselors should analyze and evaluate their positions and

the demands placed upon them by those they contact.
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2.

Counselors must be ready to educate their publics regarding

appropriate counselor role when misconceptions and misunderstandings
arise.
3.

Counselors should solicit the views of parents.

A survey of

this type will both improve understanding between the counselor and
parents and will serve as a public relations tool at the same time.
Parents will know the counselor values their ideas.
4.

Parents should be considered as an integral part of a

counselor's regular needs assessment program.
5.

This study should be replicated to meet the needs of

individual communities.
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Parents' Expectations of the School Counselor Survey
Directions - - Circle the number of the item that best indicates
how important that area is to the counselor.
SAMPLE QUESTION
The counselor should want to
help students
Counseling

No
Importance
1

2

3

4

No
Importance

Extreme
Imp2vnce
5

Extreme
Importance

Helps students to understand
why they do the things they do.

1

2

3

4

5

Listens to problems students
have with teachers.

1

2

3

4

5

Helps students who have been
suspended.

1

2

3

4

5

Listens to problems students
have with their classmates

1

2

3

4

5

Is an adult who wants to know
how a student really feels about
school.

1

2

3

4

5

Tries to keep students from
getting suspended.

1

2

3

4

5

7.

Counsels students in groups.

1

2

3

4

5

8.

Helps children with their
problems.

1

2

3

4

5

Talks to parents who have
problem children.

1

2

3

4

5

to help their children.

1

2

3

4

5

Helps students with their
problems by talking to them.

1

2

3

4

5

Discusses students with the
speech therapist.

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1.
2.
3.
4.
5.

6.

9.
10.

11.
12.
13.
14.

Advises parents about how

Asks students questions about
themselves.
Tells teachers how to help
their pupils.
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College Advising
15.
16.
17.
18.
19.
20.
21.

No
Importance

Extreme
Importance

Directs students to colleges
to which they should apply.

1

2

3

4

5

Suggests colleges to which a
student might apply.

1

2

3

4

5

Sends information about his
school to different colleges.

1

2

3

4

5

Sends school records to
different colleges.

1

2

3

4

5

Knows about programs offered
at various colleges.

1

2

3

4

5

Knows about admissions requirements
at various colleges.

1

2

3

4

5

Provides letters of recommendation
for college admission.

1

2

3

4

5

Vocational Advising
22.

Helps students find part-time work
while they are still in school.

1

2

3

4

5

23.

Helps students get working papers.

1

2

3

4

5

24.

Helps noncollege bound students
to find jobs.

1

2

3

4

5

Introduces students to possible
employers.

1

2

3

4

5

Places students in another
class.

1

2

3

4

5

Arranges a student's class
schedule.

1

2

3

4

5

Decides whether a student can
take a special class or project.

1

2

3

4

5

Controls a change in class
schedule.

1

2

3

4

5

1

2

3

4

5

25.

Programming
26.
27.
28.
29.
30.

Puts students in easier classes
if they are having trouble
keeping up with their work.
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Testing
31.

No
Importance
Administers college board exams.
1
2

3

Extreme
Importance
4
5

32.

Gives

33.

II

I. Q. 11 tests to groups.

1

2

3

4

5

Gives math tests.

1

2

3

4

5

34.

Gives group achievement tests.

1

2

3

4

5

35.

Gives tests.

1

2

3

4

5

Teaching
36.

Teaches groups of students.

1

2

3

4

5

37.

Helps plan classroom activities.

1

2

3

4

5

Discipline and attendance
38.

Patrols the lunchroom.

1

2

3

4

5

39.

Recommends the suspension of
students.

1

2

3

4

5

Checks on students who miss
class

1

2

3

4

5

41.

Is responsible for attendance.

1

2

3

4

5

42.

Punishes students in school.

1

2

3

4

5

43.

Patrols the halls of the school.

1

2

3

4

5

1

2

3

4

5

40.

Parent

44.

Has children of his own.

If you would like a summary of the survey results, please write your
name and address.
Name

--------------

Address - - - - - - - - - - - - Return to: Kurt Harthoorn
R.R. 1
Sully, Iowa 51251
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August 30, 1982
Dear Parents,
The position of school counselor has been one with some variety
of duties from one school to the next. As a future school
counselor, I am interested in the views that you, the parents
of high school students, have concerning the counselor's duties.
Both parents and counselors hope to maximize student achievements,
and a better understanding of each other's views can only be an
asset in achieveing this goal.
The enclosed questionnaire is being sent to parents of high
school students (grades 10 and 12) in the Lynnville-Sully
Community School district. The results will be included in a
research report that will help me to fulfill the requirements
for a Master of Arts Degree in Secondary School Counseling at
the University of Northern Iowa.
Let me assure you that your responses will be kept confidential.
There is no need for identification on the questionnaire unless
you would like to know the results. If you are interested in
the findings of the survey, I will be glad to send you a
summary.
This survey will help me to understand parents' priorities for
the counselor. The information gained from the research should
help counselors as they develop and modify their counseling
programs to meet changing needs. Your cooperation in filling
out this questionnaire and returning it in the enclosed return
envelope by September 14, will be greatly appreciated.
Thank you for your help.
Sincerely,

Kurt Harthoorn
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September 21, 1982
Dear Parents,
About three weeks ago, I contacted you by mail requesting that
you assist me with some research concerning parents' expectations
for the school counselor. For some reason, I have not received
your response. Perhaps you didn't receive the first letter,
or maybe you were too busy at that time. Or, perhaps your reply
is now in the mail. Whatever the reason, I am still awaiting your
reply. Your answers to the survey questions are an important part
of the research study.
In short, my first letter to you stated:
1.)

My study will survey the parents of students in grades
10 and 12 at Lynnville-Sully. The results should help
counselors to understand parents' expectations for the
school counselor.

2.)

Your responses will be kept confidential.

3.)

I will provide you with the results of the study if
you would like them.

Please take the time to fill out the enclosed survey and return it
by October 5. Thank you very much for your help.
Sincerely,

Kurt Harthoorn

